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ABSTRACT 
 
Researcher : Rismayanti 
Reg. Num. : 20400113090 
Title  : An Analysis of Teacher Questioning Strategies during the 
Classroom Interaction at PIBA of UIN Alauddin Makassar 
Consultant I : Dr. Kamsinah, M.Pd.I. 
Concultant II : Nur Aliyah Nur, S.Pd.I., M.Pd.             
 
The research aimed to find out the questioning strategies used by the 
teacher during the classroom interaction of students at PIBA UIN Alauddin 
Makassar, and  to extent  the teacher questioning strategies make the classroom 
interaction at PIBA UIN Alauddin Makassar. This research is descriptive 
qualitative research which employed classroom observations and interview to 
obtain the data. Classroom observation was employed used to describe the 
teachers‟ question types; interview with the English teacher was employed to find 
out the teachers‟ purposes in asking certain types of question while interview with 
the students is employed to find out the students‟ responses toward the teacher‟s 
question types.  
The findings of this research were: the types of question used by English 
teacher in PIBA of UIN Alauddin Makassar were display and Preferential 
Question. the purposes of the English teachers at PIBA of UIN Alauddin 
Makassar in Academic year 2016/2017 in using display questions were to review 
the previous materials and to check the student‟s understanding about the previous 
materials  while the purpose in asking referential questions were to increase 
speaking skill and critical thinking skill of the students, the responses of the 
students PIBA of UIN Alauddin Makassar in Academic year 2016/2017 toward 
the the teacher‟s questions types were most of the teacher used in PIBA classroom 
were clarifying questons, and the second guiding question, integrating and the last 
anticipated questions. The students who preferred display questions to referential 
questions considered that display questions are easy to answer but they were 
insufficient for increasing they critical thinking and English speaking skill since 
they just recall or read the answer from text or previious materials the questions 
were chalengging the students to speak up and gave the teacher the best 
explanations and answer from the teacher‟s questions, and the questioning 
strategies was increase the students thinking. Therefore the researcher suggested 
to use the questioning strategies because the researcher found that the techer‟s 
questioning strategies was occured and increase the students thinking and they 
build interaction at the classroom. 
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CHAPTER I 
INRTODUCTION 
 
This chapter consist of baground, explanation, research problem, research 
objective, research significant, research scope and operationatioanl definition of 
term that is explained as follow. 
 
A. Background 
Language is the most important form of human communication. Not only in 
language human, it is uniquely huge to all human activities. Without language 
people are isolated and helpless. It means that, language plays very important role 
in human activities, especially to communicate to one another. Through language, 
people can convey news, idea, opinion, knowledge and getting information. 
Classroom is considered as the most important place for foreign language 
learners to applied and practiced their target language. Moreover, Classroom is 
conceptualized to create a condition in which students can improve their ability in 
learning English that is for using the English for the real communication. Teacher 
should create communication with their students either in oral or written forms. 
Communication in the classroom can be built through interaction. According to 
Brown (165:2001), interaction is the collaborative exchange of thoughts, feelings, 
or ideas between two or more people (students and teacher or students and 
students), resulting in reciprocal effect on each other. To have reciprocal 
interaction done, there should be an effective interaction between teacher and 
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students, and among students in improving their knowledge and skills of the target 
language. 
Teaching and learning are reciprocal and multi-dimensional processes both 
of which affect each other and are important components in educational contexts. 
In this context, teachers and students learn from one another as they build up an 
environment of learning in a class. 
A professional discourse community may also challenge teachers‟ 
conception ofhow teaching leads to learning (Freeman, 2008 ). At this point, 
learning process gains a role as a mean for negotiation within the EFL setting and 
the success of this negotiation mainly depends on the quality and quantity of 
learners‟ participation to information sharing in the class as ” getting students to 
speak to use the language they are learning- is a vital part of a teacher‟s job‟‟ and 
responsibility to adopt the target language to promote their communication with 
learners, within which teachers‟ questions maintain the talk via extending and 
leading students into continuance. 
In fact, in young learners‟ classroom, interaction cannot be predicted by 
teacher because young learners have special characteristics.  Students are often 
more enthusiastic and lively as learners. If the instruction notunderstood by them, 
they may become too silent or in contrast they can also become chaotic. They will 
get involved in an activity although they do not really understand why and how. 
However, they also lose interest more quickly and are less able to keep themselves 
motivated on the task which they find difficult. Teacherhas to give more effort in 
managing young learners‟ classroom more than adult learner‟s classroom. 
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To improve students‟ speaking ability, the teacher needs some strategies, 
methodologies, techniques and so on to be applied in English learning teaching. 
Teacher‟s question or teacher questioning is one of the most common strategies in 
the classroom interaction more than a half of classroom talk is dominated by 
questioning and answering. 
The role of the teachers is not only transferring the knowledge but also 
stimulating the students‟ language proficiency. When the interaction occurs, 
students have more opportunity to practice their language learning, the interaction 
can stimulated by many activities, such as group discussion, pair work, and also 
giving question (Brown, 2001). 
Concerned with the important of interaction, classroom interaction itself is 
defined as the communication patterns between teachers and pupils and pupils 
with pupils (Hitchock&Huges 1989, cited in Brown 2001). Therefore, teachers 
give question to check the students‟ understanding and to stimulate the 
interaction. Moreover, one of the best ways to develop teacher‟s role as an 
initiator and sustainer of interaction is to develop a repertoire of questioning 
strategies. 
Questioning strategies are aimed to give students more chance to think and 
to understand what the teacher ask and also to give them time to answer the 
questions. Therefore, there will be an interactive communication between teacher 
and students. 
Since the students answers are much affected by teachers‟ questions 
particularly in the application of questioning strategy, teacher should consider the 
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strategy in posing question in term of the question type level and the questioning 
behaviors. This is important to be considered because suitable questioning 
strategy that is applied in the classroom can increase student‟s curiosity and 
interest, stimulated their proficiency, and motivated them to learn the English 
language better. 
The reason why researcher chosean analysis of teacher‟s questioning 
strategies during the classroom interaction. Because, based on the researcher‟s 
experience since she studied showing that one of the most common factors that 
makes class or students silent because the teachers were not interactive,unpleasant 
and less comfortable learning environment with their students during the 
classroom. Another result in researcher‟s experiences proved that many teacher 
strategies in teaching were boring when they taught in the classroom. 
Based on the researcherprevious experience,the researcher tried to 
investigate teacher‟s questioning strategy in students‟ classroom interaction and 
analyzedteacher‟s questioning strategy that affected the student‟s responses. In 
researcher‟s preliminary study show that most teacher strategies was bored and 
make the students less comfortable in the classroom so there was not interactive 
interaction. 
Based on the result of the preliminary study, the researcher is interested to 
study more about “An analysis of teacher questioning strategies during the 
classroom interaction”. In order to give benefit for the teachers in delivering 
question for interactive learning. Moreover, the teachers also could apply various 
5 
 
questioning strategies that can help them to elicit the student‟s responses in the 
classroom interaction. 
 
B. Problem Statements 
The research aims to analyze the teacher‟s questioning strategies during the 
classroom interaction at PIBA of UIN Alauddin Makassar as the main problem of 
this research. In order to get clear data about it, the researcher formulates the 
following research questions:  
1. What questioning strategies are used by the teachers during the 
classroom interaction at PIBA ofUIN Alauddin Makassar? 
2. To what extent dothe teacher questioning strategies make the classroom 
more interactive at PIBA ofUIN Alauddin Makassar? 
 
C. Research objectives 
Based on the researcher preliminary study, the research aims to find out: 
1. The questioning strategies used by the teacher during the classroom 
interaction of students at PIBA UIN Alauddin Makassar? 
2. To extent to whichthe teacher questioning strategies make the classroom 
interaction at PIBA UIN Alaudiin Makassar? 
 
D. Research significance 
1. Theoretical significance 
Asking good questions is central to learning and sometimes can be more 
important than getting the answers, the questions mayencourage students to 
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think critically. (Betts, 1910, p. 55).As theoritical significance, the researcher 
expects this research will make the readers able to understand the the teacher‟s 
questioning strategies. The result is also expected to be a hint and reference 
material for future researchers who study things that are relevant to the teacher 
questioning strategies. 
2. Practical Significance 
a. For Students 
 The result of this research was expected that through 
teacher‟squestioning strategies the students could be more interactive, and 
the class could be useful. To make the students improved their ability to 
speak each other actively. The researcher expected that all the students 
could enjoy when they learn English, they could be more interesting to 
answer the teachers‟ questioning and they also would get clearly 
information. 
b. For Teacher  
It is also expected to provide information and reference in order to 
improve the quality of education field. For English teachers who is directly 
involved the teaching and learning process in order to make the teachers 
able to anticipate those problems in their teaching, the teacher also got 
effective way and efficient in teaching in the classroom and make the 
students got information clearly so the purpose of the learning will reach 
attain.  
c. For other Researchers 
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This study may also inspire other researchers to research issues 
which are related to implementation and development of Teacher 
Questioning strategies in order to develop the quality of education field in 
the future. 
E. Research Scope  
This research was limited to one teacher‟s questioning strategies that can 
make the classroom interactive. The teacher who was observed is the teacher who 
teaches in PIBA (Foreign language intensification program)of UIN Alauddin 
Makassar, academic year 2016 /2017 by using descriptive qualitative research 
method. 
 
F. Operational  Definitional of  Term 
In this section, to make the understanding of this thesis title easier, the 
researcher would like to give the definition of terms: 
1. Teacher Questioning 
Teacher questioning is a question of any sentences which has an 
interrogative form or function. In classroom settings, teacher questions are 
defined as instructional cues or stimulation that convey to the students to the 
element to be learned and directions for what the students to do and how they 
do it. 
2. Classroom Interaction  
Classroom interaction is interactions between the teacher and students that 
occurinthe classroom during the teaching and learning process 
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CHAPTHER II 
REVIEW OF RELATED LITERATURE 
 
This part consists of some related research findings, some pertinent 
ideas, and theoretical framework. 
 
A. Some Previous Research Findings 
Related with the researcher‟s thesis, few students have been reported and 
exposed the using of teacher questioning strategies. Some of the findings are 
citied briefly as follows: 
SittiHawa (2013)in her research on improving the speaking ability of the 
second year students of SMP Negeri 2 Enrekang through information question 
technique. She used classroom action research and she concluded that the 
information question technique can improve the speaking ability of the second 
years students of SMP Negeri 2 Enrekang. Comparing with the researcher‟s 
research, the researcher used descriptive qualitative method and only focused 
on analyzing the question strategies that the teacher used in the class. 
Tajuddin (1997) reported that the ability of the second year of the student 
of SLTPN 1 LabakkangPangkep have poor ability in asking and answer simple 
question in English lack exercises to ask and answer in oral and written form 
and lack understanding about asking and answering in English. Especially yes/ 
no question and with question word. So that‟s why the researcher is interested 
in using question word to improve the students speaking ability. 
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Hanik (2002)in her research in improving the speaking ability of the third 
year students of SLTP Mandar by using conversation question. She concluded 
that using conversation question can improve the speaking ability of the third 
year of SLTP 2 Mandar. Comparing with the researcher‟s research, she used 
classroom action research while the researcher used descriptive analysis 
method. Hanik focused on improving speaking ability by using question 
strategies while the researcher focused on analyzing the most common question 
strategies that the teacher applied in the class. 
According to Gagnon & Collay (2001: 80) question encourage recall and 
of facts or information previously given by the teacher and ingested by the 
students. Questions are not focused on answer but on making the process of 
students thinking more visible for individuals, groups, and the larger 
community. This approach is intended to support students learning and 
interaction in the classroom by clarifying the students thinking as they make 
their own meaning and construct knowledge together because questions are a 
key to learning. 
Ardi (2011) stated that teaching vocabulary through dialogue is valuable for 
instruction process. He concluded that teaching vocabulary is valuable to help the 
learner not only improve the vocabulary but also improved the pronunciation and 
communicative competence. Comparing with this research, Ardi focused on 
improving the students‟ vocabulary by using dialogue as one of  question strategies, 
while the researcher analyze the most common question strategies that the teacher 
used in the class. 
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Darniati (2007) in her research on improving the speaking ability of the 
second year students‟ of SMP Negeri 2 Bantaeng through information question 
technique. Sheconcluded that the information question technique can improve 
the speaking ability of the second year students of SMP Negeri 2 Bantaeng. 
Hanik (2002) in her research on improving the speaking ability of the third 
year students of SLTP Mandar by using conversation question. She concluded 
that conversation question can improve the speaking ability of the third year of 
SLTP 2 Mandar. 
Chastain in Bachtiar (2006) stated that, speaking is a productive skill. As 
such, its development is undertaken after the receptive skill of listening 
comprehension, and perhaps of reading and is always somewhat behind that of 
receptive skill. How far the productive skill language behind the receptive 
depends upon the 7 students, how far they have advanced in their language 
learning and linguistics complexity of the material. In addition, he stated that 
more effort is required on the part of the students, and more concern for 
sequential arrangement of activities is required on the apart of the teachers. The 
entire process covers a greater period of time to develop than does listening 
comprehension and is more taxing on the students‟ energies. 
Tajuddin (1997) reported that the ability of the second year of the student 
of SLTPN 1 Labakkang, Pangkep have poor ability in asking and answer 
simple question in English lack exercises to ask and answer in oral and write 
from and lack understanding about asking and answeringin English, especially 
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yes/no question and question with question word. That‟s why, the researcher 
was interested in using question word to improve the students' speaking ability. 
Based on the findings above, the researcher concludes that the teacher 
needs interesting strategies to make the classroom interaction interactive to 
involve them in teaching and learning process.However there is difference 
between all researches above with the researcher‟s research that will be held in 
PIBA UIN Alauddin Makassar the researcher used various questions and 
interaction in the classroom and analysis the students‟ responses. 
 
B. Some pertinent ideas  
1. Question 
a. The definition of Question 
The definition was made based on the point of view as 
follows:Conningham (1971: 83) points out that the question is verbal 
utterancethat seek a response from the person to whom itis directed. A 
question is a means finding out and interpreting information, however it 
is more than a logical grouping of words punctuated by a question mark. 
Furthermore, pointsout that aquestion is an effective stimulus and it is 
readily available to the teacher. A well developed understanding as well 
as skill is using effective. 
b. The Function of Question 
According to Azar (1999: A8) the aim of question is to look for 
information that we do not know before example to look for the address, 
we must ask someone to give information. And the other aim of question 
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is to make clear the information that we have know before. Indeed, we 
used a simple question. 
c. The forms of question 
There are two main forms of question, according to Azar (1999: A8) 
they are information question and yes/no question. 
a) An information question that asked for information by using 
question words. The question words used in information question are: 
who, whom, whose, what,when, why, which and how. 
b) A yes/no question 
c) The form of this question does not need question words. Only used 
auxiliary verb. In order hand, the word yes/no question is used in the 
answer if copula andauxiliary verb namely primary auxiliaries and 
modal auxiliaries. 
d.  How to Use WH-Question (Information Question) 
Azar (1999: A9) explained how to use WH-Question (information 
question): 
a) Who and whom, whose are sometimes used as part of a 
subject and a conjunction and to ask someone/people as 
possessive pronoun. For example: 
1) Whose key is this? 
2) Whose book did you borrow? 
3) The woman sings a song who is my neighbor. 
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b) What, is sometimes used as part of subject and a conjunction 
and to ask the things. For examples: 
1) What made you angry? 
2) What do you need? 
3) What is your name? 
4) What is your favorite color? 
c) When, is sometimes used as part of a subject and conjunction 
and to ask the time. For examples: 
1) When did you go to Surabaya? 
2) My father drank coffee when I was sleeping 
3) When will you come? 
4) When did they arrive? 
d) Where, is sometimes used as a part of a subject and 
conjunction and to ask the place,for examples: 
1) Where do you live? 
2) Where can I find a pen? 
3) Where will you go? 
4) Where is she? 
5) The accident happened in Jln. Pahlawan where the boy was 
standing. 
e) How, is sometimes used as part of subject and ask adverb of 
manner. For examples: 
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1) How do you do? 
2) How do you go to school? 
3) How did you come to school? 
4) How does he drive? 
f) Why, is sometimes used as part of subject and to ask the sense 
something. For examples: 
1) Why did he leave early? 
2) Why do you come late? 
3) Why aren‟t you coming with us? 
g) Which, is sometimes used as part of subject and to ask the 
choise. For examples: 
1) Which one do you like? 
2) Which color do you want? 
3) Which book should I buy? 
4) Which class are you in? 
5) Which countries did he visi 
e. The Kinds of Question 
There are many kinds of question: Frankel in Hawa (2013) point out 
five types or question considering form their function. These types of 
question will beexplained as follows: 
a) Recognition Question 
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These questions determine if students have acquired a desired amount of 
factual information, they are asked to remember certain specific information 
they have learned. 
b) Descriptive Question 
These questions ask students to put together and organize in some way to 
describe data in more details. 
c) Explanatory Question 
The question asks students not only remember and organize material but 
also to make inferences and seek cause and effects. Students are asked to 
analyze to break information into its component parts and any explanation 
how this part is related. 
d) Synthesizing Question 
These questions require students to put things together, to combine, to 
relate, or to connect pieces of the previously interrelated content. 
e) Judgmental Question 
These questions require students to choose alternatives, making 
judgmental to which of two or more possibilities is the best according to the 
esatbilish criteria. 
f. The Level of Question 
Conningham (1971: 126) explained the basic criterion used to distinguish 
between the lower – level question and the higher – level question is their 
complexity. The more complex question will have higher level. The complexity of 
a question appears in the cognitive (thinking) slide required to answer the 
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question. Thus, the higher - level question require complex cognitive skill then the 
lower –level questions. 
2. Teacher Questioning Strategies 
a. Teacher questioning 
Gagnon &Collay  (2001 :74) Questioning is an art that require thought and 
practice. By asking questioning the teacher will applying constructivist 
learning principles required teacher to move away from asking students to 
recall specific answers to asking question that will encourage students thinking.  
Teacher questions give students the opportunity to produce language 
comfortably without having to risk initiating language themselves. It is very 
scary for the students to have initiate conversation or topics for 
discussion,giving immediate feedback about students‟ comprehension. 
Furthermore, Russo (1985) mentioned that Social strategy include asking 
questions for clarification, being attentive to social such as the speaker body 
language, physical distance, sex, age, and social status and actively seeking 
social situations in which to practice the L2 (second language). Thus Social 
strategies can defined as the strategies in which the learners try to utilize their 
social environment including people around them to support their language 
learning.  
       Hence, Social learning strategies are particularly important for exposing 
the learner to the target language, increasing the amount of interaction with 
native speaker, and enhancing motivation (Fillmore 1976). Furthermore Oxford 
(1996) mentions the importance of social strategies in foreign language 
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teaching by her definition “a form of social behavior; it is communication 
occurs between among people. Learning a language thus in evolves other 
people, and appropriate social strategies are very important in this process”. 
According to Oxford (1990) mention that Social strategies are also divided into 
three sets of strategies and each set comprises two specific strategies. It can be 
seen as follows: 
b. Asking questions 
1) Asking for clarification or verification 
2) Asking for correction 
3) Furthermore, pointout question is an effective stimulus and it is readily 
available to the teacher. A well developed understanding as well as skill is 
using effective.  
c. Characteristics of  asking questions  
The researcherconceived of question as prompts or responses use by 
teachers to initiate, extend, or synthesize students thinking during the learning 
process. 
Question fall into several categories: 
1) Guiding questions  
2) According to Gagnon &Collay (2001) guiding question is a question 
which generally teacher use to ask at the beginning on the learning 
process. And the aims of the guiding question is to create opportunities for 
students thinking such as the students have never done beforeor the 
students never encountered, be broad enough to have multiple answers of 
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several ways to produce an answer and engage or intrigue the students in 
the answer it is important not to narrow the expected answers as a single 
correct answer.  
3) Anticipated question 
Gagnon &Collay (2001) Anticipated questions were generally helping us to 
see where there might be openings in learning process to explore or extend 
students thinking. Anticipated question help teachers, imagine students 
will try to accomplish h the task,surface nations that would confuse 
students while accomplishing the task and indentify common students‟ 
misconceptions. That might be helpful for designing appropriate bridge to 
review what the students currently know or think. 
4) Clarifying question  
Clarifying questions were usually asked as students thinking together to 
accomplish the task,request for more information explanation or 
confirmation about ideas as a teacher we have to know why the students 
asked the question to not just response the students question it is aims to 
make them more understand their thinking, using clarifying question 
should sustain thinking by framing another question. Our students often 
express their frustration at never receiving the specific answer from the 
teacher when they asked a question, clarifying question should gently 
challenge misconceptions and extend thinking, when the students asked 
question teacher have to disrupt their misconception without damaging the 
students‟ credibility.  
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5) Integrating questions  
Integrating question were typically asked as students have almost 
accomplished the task integrating question are aimed at groups as students 
as they bring their working to a close its should surface what each students 
have almost understand about the collaborative thinking as the teacher 
move quickly from group to group, the teacher might ask one of the 
students who has not particularly vocal explain what the group has been 
thinking the teacher have check on what some students understood. 
6) Classroom interaction 
Classroom interactions describe the form and content of behavior or social 
interaction in the classroom. In particular, research on gender, class, and 
„race‟ in education has examined the relationship between teacher and 
students in the classroom. A variety of methods have been used to 
investigate the amount and type of „teacher-time‟ received by different 
groups of students. Much of the research has then sought to relate this to 
different educational experiences and outcomes among particular groups. 
For example, some studies showed that boys received a disproportionate 
amount of the teachers' time, sat in different places in the classroom, and 
were more highly regarded by teachers, which may go some way towards 
explaining the educational differential between men and women. More 
recently, focus has shifted to examining the role of the school as a whole 
on student experiences as well as behavior outside the classroom, such as 
bullying and racial and sexual harassment. 
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7) Teacher strategies 
According to Brown (2007:132) Teacher strategies are specific methods 
of approaching a problem or task, modes of operation of achieving a 
particular end, planned design for controlling and manipulating certain 
information.   
As a teacher we have to have a goal to help us uncover the thoughts that 
guide the teacher action as a teacher. The teacher may not be ones of 
which they aware seeking of principles of the methods or strategies that 
the teacher need to applied in the classroom. A variety of strategies or 
methods which used will be a new one. Although certain strategies may 
require further training, others can be immediately implemented in the 
classroom and adapt those teaching strategies to the teacher context.As a 
teacher of English language, the teacher have thoughts about subject 
matter, what language is what culture is-and about the teachers itself as a 
teacher we have  to help students learning process, and interactively while  
in the classroom. 
 
1. Concept of speaking 
a. Definition  of speaking 
Penny (1988) defines that speaking is the use of the structure to convey 
meaning in speech. Speaking is an interactive process of constructing 
meaning that involves producing and receiving and processing information 
Brown in Rusmiaty(2012). Its form and meaning are dependent on the 
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context in which it occurs, including the participants themselves, their 
collective experiences, the physical environment, and the purposes for 
speaking. It is often spontaneous, open-ended, and devolving. Speaking 
requires that learners not only know how to produce specific points of 
language such as grammar, pronunciation, or vocabulary (linguistic 
competence), but also that they understand when, why, and in what ways to 
produce language (sociolinguistic competence). Finally, speech has own 
skills, structures and conventions different from written language.  
b. Component of speaking 
Heaton in Asipe (2011) divided the components of speaking into six 
categories, accuracy, pronunciation, vocabulary, grammar, fluency and 
comprehensibility. 
1). Accuracy 
Brown (2001) argues that accuracy is achieved to some extent by allowing 
learners to focus on the element of phonology, grammar, and discourse in their 
spoken output. In teaching English speaking, the teacher has to explain to the 
learners to speak accurately (clear, articulate, grammatically, and phonologically 
correct) language and fluent (flowing and natural) language. The components of 
accuracy include pronunciation, vocabulary and grammar. 
2). Pronunciation 
    Talking about oral language, which is used in conversational exchanges, 
pronunciation influences all words used within it. Good pronunciation will guide 
everyone to communicate well. Pronunciation involves far more than individual 
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sounds.  Pronunciation involves too many complexities for learners to strive for a 
complete elimination of accent, but improving pronunciation will boost self-
esteem, facilitate communication, and possibly lead to a better job or a least most 
respect in the workplace. Effective communication is the greatest importance, so 
choose first to work on problems that significantly hinder communication. 
       Heaton in Nurmaisyah (2014) confirms it is possible for people to produce 
practically all the correct sounds but still be unable to communicate their ideas 
appropriately and effectively. On the other hand, people can make numerous 
errors in both phonological and syntax and yet expressing themselves fairly 
clearly. 
       According to Yapping in Rosmiaty (2012) there are three kinds of 
pronunciation namely native pronunciation, native like pronunciation and non-
native like pronunciation. 
a. Native pronunciation 
Native pronunciation is the way in expressing words by native speaker. The style 
of his pronunciation is a typical one that is difficult to non-native to do the same 
thing. 
b. Native like pronunciation.  
       Native like pronunciation is the way expressing words by non-native but 
sounds like a native one, the style of his pronunciation usually found in the 
countries where English is taught and learned as a second language. 
c. Non-native like pronunciation 
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       Non-native like pronunciation is all English learners in countries where 
English is used as a foreign language. The learners of the language find that it is 
very difficult to use a non-native like pronunciation. They use the non-native 
pronunciation means they use their own ability to pronounce the words as it are. It 
also happens in some countries in Asia. 
       In addition, Harmer (1991) states that we have looked what native speakers of 
language actually know about the language. It is commonly understood that 
competent users of language know how to use the language (who include native 
and non-native speaker). They also know how to recognize and produce a range of 
pronunciation (sounds), know where to place the stress in word and phrase and 
know what different intonation tunes mean and how in order that the learners can 
imitate their teacher in any teaching and learning process. However, we cannot 
expect our learners to sound exactly like an American or Britain and the teachers 
introduce the activities will be done in order to give them opportunities to make a 
lot of repetitions. In addition, the teachers look at the need to teach learners how 
to produce and recognize the pronunciation, stress, and intonation of the language. 
We may argue that for many people the goal of native speaker pronunciation was 
not important but to communicative efficiency. We emphasize the importance of 
listening as way to acquiring pronunciation. 
Siahpoosh (1991) states, the pronunciation class was one that gave primary 
attention to phones and their meaningful contrasts, environmental allophonic 
variations, and combinatory phonetactic rules, along with attention to stress, 
rhythm, and intonation. During the late 1960‟s and the 1970‟s questions were 
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asked about the role of pronunciation in the ESL/EFL curriculum whether the 
focus of the program and the instructional methods were effective or not. 
Pronunciation programs until then were viewed as a meaningless no 
communicative drill-and-exercise gambits. 
        Regarding with the explanations above, it can be said that pronunciation 
refers to the way of person pronounces all the words in speaking. 
3). Vocabulary 
       One of the important things that should be mastered in learning language is 
vocabulary. Because it brings the learners to be able to communicate with others 
toward their ideas, thoughts, feelings or imagination whether it is in a spoken or in 
a written way. 
       Brown (2001) confirms that vocabulary consists of the words that is used 
when you speak or write and the words that you understand when listen or read. 
Further, Cood (1973) defines that vocabulary is words have meaning heard or 
seen but not produced by individual himself to communicate with others. In 
addition, Hornby in Nurmaisyah (2014) in Advance Learners Dictionary of 
Current English says that vocabulary is (1) all the words that a person knows and 
uses, (2) all the words in a particular language, (3) the words that people use when 
they are talking, (4) a list of words with their meaning, especially in a book for 
learning a foreign language. Regarding with the statement above, it can be 
concluded that vocabulary is all the words in the broadest senses used in the 
language skills (listening and reading) Yule (2013) stated writing, and speaking). 
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It has meaning based on the contest and it is as the stock of words used by the 
language users. 
4).Grammar 
Grammar is one of the major language components that grammar is a form of 
internal, linguistic knowledge, with operates in the production and recognition of 
appropriately structured expression in that language. Further, Ur in Nurmaisyah 
(2014) confirmed that grammar is the way words are put together to make correct 
sentences. It pertains to sentence and word. It figures the categories such as noun 
subject, imperative clause, and so on. Grammar is a field of linguistic that 
involves all the various things that make up the rules of language.  
Moreover, Lado in Nurmaisyah (2014) stated that there is no language 
without grammar, and none can be mastered without grammatical assimilation we 
often presuppose that speaking communicatively does not require grammar. 
However, we sometimes do not realize that by ignoring grammar we can 
misunderstand which may not be bad in a relax conversation, but it can really 
have serious effects on a formal conversation. 
       In addition, James R. Harford in Rosmiaty (2012) stated that the grammar of 
language is a conventional system of rules for making and putting together the 
expression that belongs to the language. The sentences and phrases put together 
by these rules are grammatical in the language concerned. In a slightly wider 
sense, the grammars of language include the system of connection between 
grammatical expressions and their meaning and uses. 
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       From the description above, the researcher concluded that grammar is 
arranging word per word into sentence by using correct from and having a 
complete meaning that makes easier an understanding not only in written 
language but also in spoken language. 
5). Fluency 
Longman Dictionary (2001) defines fluency as “mode expressing thought in a 
language, whether oral or written, especially such use of a language in the 
expression of thought as exhibits the spirit and faculty of an artist, choice or 
arrangement of words in discourse, rhetorical expression”. 
       In Oxford (1995) fluency is the quality or condition of being fluent. Besides, 
the four elements above, the other things that someone uses in processing 
information are an idea, the conventional relation between idea and words, the 
connecting moving way of articulation and words and the functional articulation. 
The four factors above have to exist, if they are not, the strangers of language will 
happen. 
       Further, according to Bryne in Nurmaisyah  (2014) the main goal in teaching 
the productive skill of speaking will be oral fluency. Fluency as a part of speaking 
indicates how well or how smooth a speaker expresses ideas in terms of sentences. 
Fluency in speaking is the quality of being fluent and it needs the intensity or 
practices, talent, habit and proper speech. 
       Perfect fluency will be identified by limited pause of utterance. Speaker with 
imperfect fluency will stop and start to talk in uttering the sentences. Refers to the 
typical speaking, the more pauses subject performs a speech the more indicates 
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that he has poor fluency in uttering sentences in terms of explaining the 
information within. In this regard, when student performs speech, he might think 
for a while to find the other words to continue the whole explanation to get the 
information clear. 
6). Comprehensibility 
       Comprehensibility is the power of understanding an exercised aimed at 
improving or testing ones understanding of a language in written or spoken 
(Hornby in Nurmaisyah, 2014). Moreover, it defines as the ability to understand 
completely and be aware of understanding whatever said by speaker or toward the 
topics that are discussed during having conversation. 
       Comprehension is one of many components that should be paid attention to 
increase learners‟ speaking ability in order to speak better. There are 
pronunciation, structure, vocabulary and fluency. Yet, speaking means making up 
a language in ordinary way that involving those components. 
       Basically, there is a number of different ways of getting learners to speak, 
ranging from asking learners a set of questions to request them to give a detailed 
presentation. This way aims to get the learners to speak in order to improve his or 
her comprehension. 
a. Factor affecting speaking performance 
      In order to help students overcome problems in learning speaking, it is 
necessary for the teachers to figure out factors that affect their speaking 
performance. Students‟ speaking performance can be affected by the factors that 
come from performance conditions (time pressure, planning, standard of 
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performance and amount of support), affective factors (such as motivation, 
confidence and anxiety), listening ability and feedback during speaking activities 
(Tuan, 2015)  
1. Performance conditions  
       Students perform a speaking task under a variety of conditions. Nation & 
Newton (2009) believe that performance conditions can affect speaking 
performance. The four types of performance conditions that Nation & Newton in 
Tuan (2015) suggest include time pressure, planning, the standard of performance 
and the amount of support.  
 2. Affective factors  
       One of the most important influences on language learning success or failure 
is probably the affective side of the learner Oxford, (1990). Krashen (1982) states 
that a variety of affective variables has been confirmed to be related to success in 
second language acquisition in research over the last decade but most of those 
studies examined the three categories: motivation, self-confidence and anxiety.  
3. Listening ability  
       Speaking skills cannot be developed unless we develop listening skills (Doff, 
1998). Students must understand what is said to them to have a successful 
conversation. Shumin (1997) shares the ideas of Doff (1998) by stating that when 
one person speaks, the other responds through attending by means of the listening 
process. In fact, every speaker plays the role of both a listener and a speaker. 
Therefore, one is certainly unable to respond if he/ she cannot understand what is 
said. It means speaking is closely related to listening. 
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4. Topical knowledge   
Topical knowledge is defined as knowledge structures in long-term memory 
(Bachman & Palmer, 1996). In other words, topical knowledge is the speakers‟ 
knowledge of relevant topical information. The information that topical 
knowledge provides enables learners to use language with reference to the world 
in which they live. Bachman & Palmer (1996) state certain test tasks may be 
easier for those who possess the relevant topical knowledge and more difficult for 
those who do not. He believes that topical knowledge has effects on speaking 
performance.  
5. Feedback during speaking activities  
       Most students want and expect their teachers to give them feedback on their 
performance. However, all speaking production should not be dealt with in the 
same way. Harmer (1991) asserts that the decisions that the teachers make about 
how to react to students‟ performance will depend upon the stages of the lesson, 
the activities, the types of mistake made and the particular student who is making 
that mistake. If the teachers correct whenever there is a problem, the 
conversational flow as well as the purpose of the speaking activity will be 
destroyed (Harmer, 1991). If the students are corrected all the time, they can find 
this very motivating and become afraid to speak. They suggest that the teachers 
should always correct the students‟ mistakes positively and with encouragement 
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7. PIBA 
PIBA (Program&IntensifikasiBahasaAsing/Foreign language 
intensification program) is the program in UIN Alauddin Makassar for all the first 
academic year students. This program for students semester 1 and 2 is expected to 
improve the students Arabic language and English language proficiency. 
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C. Theoretical Framework 
 
Figure 1: Theoretical Framework 
 
This research applied descriptive qualitative research. In the first figure, the 
researcher will observe the questioning strategies used by the teacher during the 
classroom interaction at PIBA of UIN Alauddin Makassar, there were four 
categories of question: 1. Guidingquestion2. Anticipated question 3.Clarifying 
question 4.Integrating question. to what extend the questipning strategies make 
the classroom more interactive during the classroom interaction at PIBA of UIN 
Alauddin Makassar. 
 
 
 
Teacher 
Questioning strategies during the 
classroom interaction  at PIBA UIN  of 
Alauddin  Makassar 
1.Guiding Question  
2.Anticipated question 
3.Clarifying question 
4.Integrating question 
 
Classroom  Interaction at PIBA  
of  UIN Alauddin Makassar  
Making the classroom more 
Interactive 
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CHAPTER III 
RESEARCH METHOD 
 
This chapter consists of research method, research subject, research instrument, 
data collection procedure, and data analysis technique. The following are those 
descriptions. 
 
A. Research Method 
  Hopkins, (1984) descriptive research involves gathering data that describe 
events andthan organize, tabulate, describes the datacollection.The researcher 
used descriptive qualitative method which aims to describewhat teacher‟s 
questioning strategies used by the teacher in teaching English and the 
implementation and the contribution of teachers questioning towards of teaching 
English at PIBA UIN Alauddin Makassar. 
 
B. Research Subject 
This researchwas conducted at Alauddin State Islamic University of Makassar 
(UIN Alauddin Makassar). This University is located at H.M. Yasin Limpo street 
No.56. The subject of the research was the English teacher of PIBA Program at 
Alauddin State Islamic University of Makassar. The researcher took one class as 
subject of the research, because they were very potential to find out the preference 
toward the use of teacher questioning strategies. 
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C. Research Instrument 
In collecting data, the researcher is the main instrument of the research besides 
the other instruments that can be used. Thus the secondary instruments of the 
research consist of observation of the classroom, interview as a tool to collect the 
data during interview, and also interview was one of data resources which can be  
in the form of written or visual that can contribute to our understanding of what 
happening in EFL. 
1. Observation (Non participant observation) 
The researcher would use nonparticipant observation research that is 
not directly involved with the activities of the students surveyed, therefore the 
researchers only as observers (Sugiono, 2015), moreover observational model 
was useful means of gaining understanding about the processes involved in a 
situation. In this observation, qualitative research obtained the data by simply 
watching the participants. The emphasis during the observation on 
understanding the natural environment as lived by participant without altering 
or manipulation it (Gay et al, 2006). 
      The researcher applied the direct observation. Direct observation 
involves the observation of a subject in a certain situation and often uses 
technology such as video cameras and the researcher is not involved in the 
lives of the subject being observed. The researcher observed the teacher‟s 
questioning strategiesof  PIBAAlauddin State Islamic University of Makassar. 
(Gay at al, 2006). Observational model are useful means gaining 
understanding about the process involved in a situation. In this observation, 
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qualitative researchobtains the data by simply watching the participants. The 
emphasis during the observation in on understanding in the natural 
environment as lived by participant without altering or manipulation it.  
2. Interview 
Interview is a dialog used to acquire information from someone 
interviewed. Interview is used to appraise someone‟s condition. For example: 
To look for the data about variable of students‟ background, parents, education, 
attention, perception (Arikunto, 2013). 
Interview is dialogue that used by researcher to know information 
deeply. It will be conducted to know the response of students‟ mind or 
students‟ perception about speaking in front of the class. Conducting interview 
wasvery important in this research since some mental aspects since measuring 
information. 
Interview was a technique that used to find out the data information. In 
this research, the researcher used a structured interview. The people who had 
been interviewed by the researcher were English teacher. The teachers would 
interview the teacher to find out his/her implementation of teachers‟ 
questioning during the classroom interaction. 
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D. Data Collection Procedures 
In collecting the data, the researcher used the procedures as follows: 
1. Researcher proposed to the lecture of PIBA of UIN Alauddin Makassar to 
help and collaborate with researcher in conducting this research in order 
to make this research easier and more effective. 
2. Give some instruction and explain the purposes of the research to the 
lecturer. 
3. Preparing the instruments for observation and interview such as voice 
recorder or video recorder.  
4. The researcher employed observation during research to gain the data 
about teacher questioning strategies. The researcher observer the teachers 
through some combination of field note. 
5. Researcher will conduct the research and observing the lecturer carefully. 
6. And the last after class conducted, researcher interviewed the lecturer. 
7. From observation, interviews and recording, the researcher examines 
various types of record and document files. 
 
E. Data Analysis Technique 
According to Miles and Huberman (2011) there are steps in data analysis. They 
are data reduction, data display, and conclusion drawing and verification. 
Generally, the steps are related to each other either during or after collecting data 
so the model of Mile and Huberman is called as an interactive model: 
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1. Data Reduction  
In this step, the researcher conducted selection and attention focus on 
simplifying, abstracting, and transforming a hard data achieved. 
Qualitative data could be reduced and transformed in a lot of ways; they 
were selection and summary or paraphrase. 
2. Data Display 
In this step, the researcher developed and arranged information, 
descriptionto take conclusion and action. The display data which was used 
a narrative text. The display was organized, compressed assembly of 
information that permits conclusion drawing and action. It was designed to 
assembly organized information into an immediately accessible, compact 
form so that analyst can see what happening and either draw justified 
conclusions or move on the next step of analyst the display. 
3. Conclusion drawing and verification 
The researcher attempted to take a conclusion and to do verification by 
looking for meanings of every single phenomenon achieved. Conclusion 
was verified at the analyst process. Verification may be as brief as fleeting 
second thought crossing the analyst‟s mind during writing, with short 
excursion back to field notes, or it may be elaborated, with lengthy 
argumentation and review among colleagues to developed inter subjective 
consensus, or with extensive efforts to replicate a finding in another data 
set. 
. 
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CHAPTER IV 
FINDINGS AND DISCUSSION 
 
This chapter presented the findings of research and its discussion. The 
findings and discussion presented the kinds of teacher‟s questioning strategies to 
the classroom interaction at PIBA of UIN Alauddin Makassar. The findings deals 
with data collections and the discussion deals with the interpretation of the 
findings. There are some techniques applied in collecting the data. It began with 
the observation, interview, and documentation.  
 
A. Findings  
1. The kinds of teacher questioning strategies during the classroom 
interaction 
This section presntes the findings of the study conducted based on the two 
research questions mentioned in chapter I earlier. The main purpose of the 
research is to investigate what questioning strategies are used by the teacher in 
classroom interaction at PIBA of UIN Alauddin Makassar. There were four kinds 
of teacher‟s questioning strategies that found by researcher at PIBA of UIN 
Alauddin Makassar, they are guiding questions, anticipated questions, clarifying 
questions, and Integrating questions. Those questioning strategies were explained 
as follow; 
a. Guiding question  
 Based on the resercher‟s observation the researcher‟s found that guiding questions 
was applied in the beginning of the learning episode and the teacher gave them 
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instructions wich includes posing qu estions during lessons and it more effective 
in producing achievement. And the questions trains the students speaking skill. 
The teacher used questions “what is your big dream in the future and why?” some 
students have oppotunity to produce a much personal response and then the 
teacher asked the next question “what will you do to make your dreams come 
true?”  and this questions were used by the teacher when the students looked 
confused to answer the questions and the teacher want to know how the students 
answer the question and were the students thinking goes.  
  Afterwards the teacher can expect students to think critically about how to 
address situation, the teacher need to offer them guiding questions- so the students 
would figure things-out for themselves rather than present them with answers in 
advanced. The students perform better on test items previously asked as recitation 
questions than on items they have not been exposed to before. Oral questions 
posed during classroom recitations are more effective in fostering learning than 
are written questions.  Questions which focus student attention on salient elements 
in the lesson result in better comprehension than questions which do not.  
b. Clarifying questions  
 Clarifying questions were the second strategies that the teacher at PIBA of 
UIN Alauddin Makassar used, this questioning strategies are usually ask a 
students to think together to accomplish the task.clarifying questions were 
responses to requests for information, Explanations, or comfirmation about ideas 
from small groups or individuals, as you move among collaborative groups, do 
not just respond to such a requests but probe what were  students thinking that led 
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to the request. Based on The American Heritage Dictionary of the English 
Language (2000), tell means express in words with the short explanation, as for 
example “Do you know speaking?” This means the speaker expects short 
explanation from the person he or she asks. On the other hand, Discuss means to 
talk with others in an effort to reach agreement. For example, “ Siapa yang tau 
simple present tense itu bentuknya seperti apa? Terdiri dari apa saja?” Describe is 
often used when we try to visualize something, for example “Today we are going 
to make a card. Do you know card? Card itu apa?” Furthermore, Illustrate means 
to clarify as by use of examples or comparisons, for instance “Dalam kondisi yang 
seperti apa verbnya tidak ditambah dengan s/es?” While Show can have the 
meaning of to point out to make it clear, as in this example “Mr. Smith itu siapa? 
Posisi yang paling atas itu posisimu apa orang tuamu?” 
  According to the observation, the researcher found that, the best response 
seek the root of students thinking, the more the teacher probe the students on what 
the students think and why the students asked the question, the more likely they 
were come to their own realization and makes their own knowladge. The teacher 
asked questions about the discussion material for example “ What is the problem 
of juvenile deliquency?” most of students were try to answer the questions and 
after  one of the students in a group repsentative give the answer from their group 
discussion than the  teacher give a change to the other group to debate or give 
more answer and explanation about the materials to the other group until most of 
the students can speak up in the classroom. Afterwards, based on the observation 
the researcher found that qquestions give the students motivation to speak and 
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give a feed back for interaction and makes the students complete the question by 
best answer and explanation and they can debate each other in the classroom to 
makes the answer clearly. This question were used by the teacher  in group 
discussion in the classroom. 
Based on the observation and interviewed, the researcher found that the 
clarifying questions that the teacher used for  students at PIBA of UIN Alauddin 
Makassar was very occured to build the interactions in the classroom because 
clarifying question that the teacher used totally build up the students thinking and 
their motivation to speak was occured.  
 
c. Anticipated question 
The third questioning strategies that the teacher applied was anticipated 
questions were generally help us to see where there might be openings in learning 
process to explore or extend students thinking. Anticipated question help teachers, 
imagine students will try to accomplish the task, surface nations that would 
confuse students while accomplishing the task and indentify common student‟s 
misconceptions. That might be helpful for designing appropriate bridge to review 
what the students currently know or think.  
 In this questioning strategy, the students were expected to reason their 
answers. It can be seen from utterance 1 from the evaluation questioning, “Sudah 
tau yabedanya? Cobakalau yang inibagaimana?“The sun (rise) every 
morning.”Yangbenerbagaimana? “The sun is rising every morning” atau “The sun 
rises every morning?” Based on the previous question, it seems that teacher 
wanted to correct the students‟ answer. In other words, when the students 
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answered the previous question inappropriately, the teacher gave clue to them by 
asking that question.  
Obviously, the teacher did not want to judge the answer as right or wrong. 
Instead, the teacher gave clue to the students by giving another question to think, 
so the students would be stimulated to think their answers again. The student 
might think a covert or overt response to the teacher‟s question depending on 
what happens next. If the teacher redirected the same question to someone else, 
some students would revise their response of their classmate‟s contribution. 
Based on the researcher interview the researcher found that most student try 
to speak up when the teacher asking the anticipated question related to the 
students understanding about the materials and the topic in the classrooom, the 
students not only build interaction to the teacher but also to the other students by 
improve the questions and some students improve and think critically for each 
questions that the teacher asked. The speakers‟ intention and general meaning are 
fairly clear. A few interruptions by the listener for the sake of classification are 
necessary. But the this questions named was not known by the teacher as one of 
questioning strategies but the teacher used or applied the question in the 
classroom. 
d. Integrating question 
Integrating question were typically asked as students have almost 
accomplished the task integrating question are aimed at groups as students as they 
bring their working to a close its should surface what each students have almost 
understand about the collaborative thinking as the teacher move quickly from 
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group to group, the teacher might ask one of the students who has not particularly 
vocal explain what the group has been thinking the teacher have check on what 
some students understood. 
In this research, the researcher found the participation  the classroom was 
very crowded most of students compete to answer each questions that the teacher 
ask, and most students give best answer by narrative and detail explanations. 
The observations showed that the classroom interaction was occurred well, 
because the teacher success to build the interaction not only teacher to the 
students but also students to the teacher and the students to the students. 
In conclusion the researcher found that this type of questions is very 
useful to build up the classroom interaction especially for the group discussion 
 
2. Questioning staregies that making the classroom interaction at PIBA of UIN 
Alauddin  Makassar.  
According to interview the researcher found results about the guiding 
questions,clarifying questions, anticipated questions,and integrating questions. 
First, guiding questions, the teacher said that the guiding questions were applied 
in the classroom to train the students speaking skill and to know the students 
answer about the topics that the teacher ask about, to guide students thinking and 
create opportunities for students to answer  or several ways to produce answer, 
engage or intrigue the students in the answer, sometimes when we asking question 
to the students as a teacher I should identify common students‟ misconception that 
would confused students while accomplishing the task this question were used 
when the teacher need deep explanation from the students. Second, clarifying 
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questions were applied by the teacher to make the students gave the best 
explanations and the students can describe it to the other students in other group 
discussion in the classroom and the teacher said this questioning strategies was the 
favorite strategies to make the students speak up in the classroom especially in 
PIBA Classroom because the students in PIBA Class were not the students from 
english major, thus, by giving the students claryifing questions the class more 
intractive and the students were very excited to answer the questions and they 
build the interaction between the teaher to the students ,students to the teacher and 
the the students to the studetns. In other words the speaking skill from the studens 
were occured. Third anticipated questions, this questions were not really applied 
by the teacher because to applied this stategies the teacher need time, and actually 
this questioning strategies was not known by the teacher butthe teacher was used 
it in the classroom. The last integrating questions this questioning strategies was 
apllied in the groups discussion and actually this questioning strategies was 
apllied to see the students collaborative thinking between their group presentation 
and discussion. The researcher conclude that from four questioning strategies, 
questioning strategies that the teacher mostly used were first, clarifying question, 
the second was integrating questions, guiding questions,and the last was 
anticipated questions. 
 
 
 
 
 
 
 
 
44 
 
B. Discussion  
 This part contains the interpretation of the findings derived from theprevious 
qualitative analysis.Based on the findings, the result of the existing data of test 
reported that the teacher applied four of the teacher questioning strategies, the 
questioning strategies that the teacher mostly used was guiding question this is 
because question strategies gave big impact to the students interaction and the 
students can speak up in the class and showed interest in learning process. 
Second, clarifying questions that the teacher applied in the classroom, also 
improve the students thinking and speaking skill. The questioning strategies make 
the students gave their  best responses when the teacher asked questions about the 
discusssion in the classroom. The students completed the question by gave the 
best answers and explanations. Third, anticipated questions,actually this 
questioning strategies was not known by the teacher but the teacher was applied it 
in the classroom and the teacher stimulate the students thinking related to the 
materials and topic in the classroom. The last, questioning strategies also applied 
in  PIBA Class and this questions strategies successful to build the interaction 
with all the participants in the classroom by detail explanations from students. 
 Besides mentioned factors above the researcher also found somes another 
findings this research was also intended to find out theteacher‟s and the students‟ 
perceptions of the questioning strategies in classroominteraction. The perceptions 
were focused on aspects, namely teacher‟sperceptions toward the implementation 
of questioning strategies, the advantagesand disadvantages of questioning 
strategies and teacher‟s considerations inapplying questioning strategies. 
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According to Azzar (1999:A8) the aim of question is to look for information that 
we do not know before example to look for address, we must ask someone to give 
information. And the other aim of question is to make clear the information that 
we have know before. Indeed, we used a simple question. 
Meanwhile, the third section also discusses thestudents‟ perceptions 
toward the questioning strategies applied in classroominteraction. The perceptions 
were focused on the most helpful questioning strategyfor the students along with 
the students‟ perceptions toward the implementation ofquestioning strategies.In 
regards to the first research question, the findings showed that the 
teacheremployed several questioning strategies in classroom interaction namely 
guiding question, anticipated question, clarifying question and integrating 
question. 
However, based on the analysis of data collectedfrom classroom observation, 
the most frequent questioning strategy applied by theteacher in eliciting the 
students‟ responses is rephrasing strategy.Most of the time, this strategy 
effectively elicits responses from thestudents. The reason why the teacher prefered 
employing this strategy to the otherstrategies was because the teacher can help the 
students to comprehend thequestions easier by either giving clue or providing or-
choice related to the responseexpected. At the same time, the teacher still can give 
the students exposure to thetarget language (English) and still can make the 
students think since the studentswill analyze what kind of answer or response 
expected by the teacher by givingcertain clues or certain choice.Meanwhile, from 
the questioning strategies proposed in chapter II,there is an unidentified strategy 
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in the three lessons of video-recording namelywait-time. The teacher infrequently 
gave longer wait-time for the students to giveresponses. Regarding this, the 
teacher stated that the students often fail to answerthe questions and they will just 
keep silent when the teacher applied wait-timestrategy. Therefore, the teacher 
preferred employing the other questioning strategies to wait-time strategy. For the 
second research questions, there were several findings that can be pointed out.  
Firstly, related to the teacher‟s perceptions toward the implementation of 
questioning strategies, the teacher generally showed positive perception. She 
found out that generally questioning strategies applied in her lessons were helpful 
for her in managing classroom interaction. The questioning strategies that 
werefound to be the most helpful were rephrasing. The second finding was related 
to the advantages and disadvantages of applying questioning strategies. Based on 
the analysis, the advantages of applying questioning strategies in classroom 
interaction were triggering the students to bemore active in participation, more 
confident in speaking English and to be more engaged in the lesson. Meanwhile, 
by applying questioning strategies, the teacher can check the students‟ progress in 
comprehending the materials, check the students‟ knowledge of related materials, 
and also check the students‟ readiness before the teaching-learning process starts. 
Meanwhile, for the disadvantages, employing questioning strategies inevitably 
takes longer time to wait for the students to give the answer and response 
correctly. Then, sometimes employing questioning strategies can be burdensome 
for the teacher since the teacher is expected to be as creative as possible in 
modifying the questions. Conningham (1971:83) point out that the question is 
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verbal utterance that seek a response from the person to whom it is diricted. A 
question is a means finding out and interpreting information, however it is more 
than logical grouping of words punctuated by a question mark. Furthemor point 
out that question is an effective stimulus and it is readily available to the teacher. 
A well developed understanding as well as skill is uding effective. 
Then, the third finding related to teacher‟s perceptions was teacher‟s 
considerations in applying questioning strategies in classroom interaction. 
Therewere  some considerations to be considered carefully by the teacher in 
applying questioning strategies in classroom interaction. The first consideration 
was the students‟ level of language mastery. In order to be able to elicit the 
students‟ responses, first of all, the teacher should know her students‟ 
characteristics so the teacher can give the questions that are relevant to the 
students‟ level of language mastery.  
The second consideration was the goals of the lesson. Then the last 
consideration was time. The time allotted in classroom is obviously very limited, 
therefore the teacher needs to make sure to use it wisely so the other activities that 
have been planned can be achieved effectively in the classroom. The last research 
question was related to the students‟ perceptions of questioning strategies applied 
by the teacher in classroom interaction. The students‟ perceptions were focused on 
finding out the most helpful questioning strategy for the students and the students‟ 
perceptions toward the implementation of questioning strategies. 
 Based on the findings, the students also find rephrasing strategy as the most 
helpful questioning strategy in making them easier to comprehend the teacher‟s 
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questions. According to the analysis of the data collected through interview, some 
of students said that rephrasing strategy really helped the mis understanding the 
questions and in getting the correct answer.  
Moreover, the the teacher also said that the strategy also helped the students to 
learn English since the teacher will still give them an English questions, even 
though rephrasing strategy was employed. In regards to the students‟ perceptions 
toward the implementation of questioning strategies, the students found that 
questioning strategies are really helpful in making them comprehend the questions 
given by the teacher better. Moreover, questioning strategies also help the 
students in gaining their confidence to express their ideas verbally since several 
strategies, like rephrasing, provide clues or choice of the answers. Clues and 
choices of the answer can build the students‟ confidence in giving the answer. 
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CHAPTER V 
CONCLUSION AND SUGGESTIONS 
 
This chapter discusses two main points. Firstly, it draws the conclusions 
ofthe study conducted based on the research questions submitted and elaborated 
inthe first chapter. Secondly, it submits some suggestions for teachers who 
arewilling to employ questioning strategies in their teaching. 
 
A. Conclusion 
According to the describing above, the researcher found that the teacher at 
PIBA of UIN Alauddin Makassar were capable in teaching English especially 
speaking. They made some effort to upgrade their ability for instance, they used 
questioning strategies. 
Based on the analysis of interview and observation result, the researcher 
concluded that the teacher applied almost all of the teacher‟s questioning 
strategies which proposed by Gagnon & Collay Oxford theory including, 
guiding questions, anticipated questions, clarifying questions, and integrating 
questions.With proficiency user of new language, those are developing cultural 
understand and becoming aware of others‟ thoughts and feeling. in helping their 
speaking learning process. Even the learners used same learning strategies, but 
they had different activities in using the strategies.  
In conclusion, the researcher describing  that in term of asking question, 
teacher often used asking for clarification or verification  if student didn‟t 
understand what the teacher and friends explained and usually used asking for 
40 
 
correction that were applying when students sometimes practice English and the 
student asked their friend to saw the pronounce, it was good or not in EFL. In 
cooperating with others, students learned together with their friends or asked 
friends if they have problems in learning and empathizing with others, students 
used when their friends have a different opinion and they appreciate and looked 
for solution together. The most questioning strategies that the teacher used was 
clarifying questions because this questions has gave the big imact to the 
classroom interaction at PIBA of UIN Alauddin Makassar. 
 
B. Sugesstion 
       Based on the conclusion above, the researcher would like to give suggestion 
as follows: 
1. For English teacher to apply the new way of teaching English especially in 
applying some question strategies in order to improve students ability and 
catch students‟ self confidence in learning English. 
2. It is suggested to the next or further researcher to conduct research by using 
question strategies in learning English because as we know that question 
strategy is one way of learning in which students can speak their 
mind,improve their confidence and improve their English especially in 
speaking. 
3. In this study, the researcher focused only on queation strategies of that the 
teacher used in PIBA of UIN Alauddin Makassar. It is suggested to the future 
researchers to conduct the researcher on different skills, in another strategy or 
at the different place. 
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INTERVIEW QUESTIONS 
Interviewer:  what is your name? 
Respondent:  My name is Baddruddin Dahniar. 
Interviewer:  How long have you been teaching English? 
Respondent: .... eee...I have been teaching about 7 years  
Interviewer:  what is your weakness in teaching English especially in 
PIBA? 
Respondent: ...There are some problem...(problomes) when teaching 
English at PIBA the first is condition of the place,... as we 
know to teach in PIBA there is(were) no Special classroom 
to teach students. So, sometimes we learn at the outdoor and 
at the crowded place that would makes the students not 
comfortable (unconfortable) to learn. The second was the 
athmosphere,.... the students need a nice athmosphere to 
build their spirit to learn. 
Interviewer:  what is your biggest chalenge in teaching English? 
Respondent: The biggest chalenge for me actually ....in teaching PIBA 
programs there were no handbooks ....So the teacher did not 
have a special Materials for the student, teacher usually 
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teach according to the students needs. So the teacher have to 
creative to make the students speak up in the class. 
Interviewer:  do you think speaking is important skill that have to be 
master by the    students ? Why?  
Respondent: of course when the students able to speak they can easier to 
got information and  research .....when the teacher try to 
explaind the material in the classroom so they can build up 
the communication dan build up their self confidence. 
Interviewer:  so far, do you have a problems in teaching speaking ? 
Respondent: In my case since i teach at PIBA most students can speak up 
beacuse they lack of vocabulary and less of self confidence 
so that they can not speak up better. 
Interviewer:  do you have strategies to overcome your class to increase 
students interaction? 
Respondent:  aaaaa....sometimes we must involves participation.  As a 
teacher startegies was the facilitate to build communications, 
.... such as interaction in that language have an important role 
to play in developing a learner‟s ability in that language. 
...Sometimes to make them speak up as a teacher  I have to 
make some strategies and make them comfortable by give a 
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jokes and  always give them a question about the material 
that the students get at time in the classroom. 
Interviewer:  Do you often asking question to your students? 
Respondent: Yes i am .... but the question was always about the material 
that we learn 
Interviewer:  What kind of question that you asked to your students? 
Respondent:  There are (were) many questions that I asked to my students, 
...how to guide students thinking and create oppurtunities 
for students to answer  or several ways to produce answer. 
As a teacher I try some strategies to make the students 
speak up. 
Interviewer:  How about teaching them in a group, do you used strategies 
like integrating questions? 
Respondent: I think ....I have used the integrating question like your 
explanation just now, ....this questioning make the students 
convey ideas and make them interactive the students always 
gave me the best explanation and more I probe them the 
students answer more deeply and clearly. 
Interviewer:  Do you ever used clarifying questions in your class and is it 
effective? 
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Respondent: wahhh...I mean it seems like make the students understand by 
asking the students from the topic that we learn and I try to 
make the students speak up by makes them (membuat siswa 
balik bertanya misalnya) turn to ask questions and clarify the 
topic that we discussed ....in other words the students clarify 
the wetness of answers and questions so there were continuity 
when the teacher asked the students. For me this questioning 
strategies was the favorite strategies to make the students 
speak up in the classroom especially in PIBA Classroom .... 
you know (kamu tahulah) the students in PIBA Class were 
not the students from english major, so by gave the students 
claryifing questions the class more intractive and the students 
were very excited to answer the questions and they build the 
interaction. You may observe it again in my class when I 
teaches them. 
Interviewer: how about the anticipated question do you always applied it 
in your class?  
Respondent: Bagiamana dih ( how to said) hmmm...About anticipated 
questions, I think  this questions were not really applied 
....because to applied this stategies the teacher need time, and 
actually this questioning strategies was not familiar for 
me....eee but as your explanation I think I ever used it but not 
really.  
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Interviewer:  well this is the last questioning that i want to know, this 
questioning strategies named Integrating questions that I have 
explained before, do you also used or applied it and what is 
the impact? 
Respondent: yaaaa ...this questioning strategies was apllied in the groups 
discussion...mm and actually this questioning strategies was 
apllied to saw the students collaborative thinking between 
their group presentation and discussion and I ... applied it by 
making a groups discussion, so far my students always gave 
best responses perhaps because by learning in groups 
discussion the students will able to discuss the answer with 
their groupmates so they can answer the questions clearly. 
Interviewer:  Is it important for you as a teacher to give the students 
questions? 
Respondent: Yes of course, hahahaha.. because not all the students can 
speak and some of the students was shy to speak so as a 
teacher we have to give them way to make them speak up.... 
we have to creative naahh ...and  one of the success of  
learning  is the interactions in the class.  
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APPENDIX I 
INTERVIEW QUESTIONS 
1.What is your name? 
2. How long have you been teaching English? 
3. What is your weakness in teaching English especially in PIBA? 
4. What is your biggest chalenge in teaching English? 
5. Do you think speaking is important skill that have to be master by the 
students? Why? 
6. Do you have problems in teaching speaking? 
7. Do you have strategies to overcome your class to increase students 
interaction? 
 8. Do you often  asking question to your students? 
9. What kind of qustion that you asked to your students? 
10. How about teaching them in a group do you used strategies like 
integrating questions? 
11. Do you ever used clarifying questions in your class, and is it effective? 
12. How about the anticipated questions do you always applied it in your 
class? 
13. Do you used or applied integrating questions and what is the impact? 
14.Is it important for you as a teacher to give to give the students questions? 
15. How the students responses when you ask the question to them?. 
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OBSERVATION CHECKLIST 
No QUESTIONTS YES NO 
1 Teacher come to the class    
2 Teacher open the class    
3 Teacher give brainstorming    
4 Teacher explains the point relating to the content 
(theme/topic) of the lesson. 
   
5 Teacher give instruction/ directions.    
6 Teacher questions (thetype of questions the  teacher 
applied in classroom) 
   
7 Classroom organisations (e,g grouping of learning )    
8 Teacher praises    
9 Learners questions    
10 Teacher critisies    
11 Questioning are briefe and clear    
12 Probe for clarifiction    
14 Conclussion of the lessons    
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15 Learners responses (e.g probe,clarify,answer, or explain 
the teacher‟s questions) 
   
16 Learners talk to another learners    
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